
 

Core Visit Programme 2016-17 
Visit 3: Leadership & Management 

Shoreditch Park Primary School 
Headteacher: Penny Smith Adviser: Calvin 

Henry  

Date of visit:  13.6.17 Time in school:  3 hours  Staff seen:   Headteacher, Deputy Headteacher, AHTs 

1. Context & changes  

There are some leadership structural changes that are being finalised for next year. This includes expanding the school’s Inclusion Team 
and the development of new class-based senior leader positions following the resignation of some leaders. A new Head of School position 
will be created as a result of the school’s commitment to provide more outreach work. The rest of the staff team has been secured for the 
new school year and will include the appointment of School’s Direct students. The school is concerned about the impact that the ‘30 Hours 
Free Nursery Provision’ will have on pupil numbers and subsequent funding. It is therefore thinking creatively about developing an Early 
Years Unit to overcome prospective financial difficulties. The school is also thinking creatively about its long-term future in relation to the 
ongoing developments of the ‘Britannia Project’.  

2. How well do leaders, including governors, demonstrate the capability to bring about improvements? 

The ‘ASPIRE’ vision continues to strengthen and is clearly visible at all levels throughout the school. In meeting with the chair of governors, 
she reported that the GB has done much work on supporting and strengthening this vision, specifically relating to the commitment to 
ensuring that children develop well socially and emotionally, alongside a commitment to consistently striving for high outcomes for all pupils 
(specifically vulnerable groups and the most able).   School self-evaluation is accurate and leaders have a secure understanding of the 
school’s strengths and weaknesses. Middle leaders have been developed well and play more of an active role in school improvement 
processes, including writing action plans and monitoring the work of the school.  Governors too are also more involved in development 
planning and are also clear about the school’s strengths and areas for development; their link visits closely align to school improvement 
priority areas. Staff appraisals (including that of the headteacher) also align with SDP priorities. At these meetings, ambitious pupil targets 
are set and in the event of any subsequent under-performance, leaders swiftly and robustly hold teachers to account. In relation to 
safeguarding, the school commissions an annual independent health-check, the findings of which are positive. The website is compliant; 
there are two designated safeguarding leads (re: additional resource base provision); there is effective engagement with a range of outside 
agencies; training is regular and robust for all staff members; attendance measures are currently strong and procedures for tackling poor 
attendance are rigorous. Safeguarding provision and practice is therefore a strength of the school. 
  

3. Effectiveness of provision for SEN-D 
The school is recognised as being a Centre of Excellence for Inclusion.  As such, it reports that provision for its SEND pupils is strong.  
Children’s needs are well-targeted and a range of interventions are in place, including nurture groups, as outlined in the school’s detailed 
provision map. All children with EHCPs have support plans, along with other children at SEN Support who require them. Annual and termly 
targets are assessed and evaluated at the end of each cycle. School leaders work well together to meticulously track all pupils, using a wide 
range of evidence including IEPs, learning journeys, support plans and evidence in pupils’ books.  As a result of high quality and appropriate 
provision for the wide range of children with SEND (including those with complex needs), outcomes linked to pupil progress from starting 
points are therefore outstanding. The school’s SEND report confirms this.   
Parents are heavily involved in helping to shape pupils’ provision. The new ‘Parent and Community Zone’ is well-utilised and serves as a 
valuable resource in providing training and support for parents of children with SEND. Parent attendance at annual review meetings and 
termly progress review meetings is high and their voice, along with that of their child’s is heard clearly when evaluating progress and 
determining next steps. This is particularly the case for children in the autism resource provision, whose views are sensitively and 
appropriately gathered via video, PECS or through ‘Mapping the Landscape’. The school is clear about its future development in relation to 
SEND provision and practice. This includes developing in-house specialist teaching, streamlining school assessment systems (e.g: 
strengthening moderation opportunities with other specialist schools), and further improving the quality of its nurture provision. Provision and 
practice at the school is therefore validated as highly effective. 

4. Pupil Outcomes 
GLD:  It is anticipated that 72% of pupils will achieve a GLD, with 24% predicted to achieve exceeding in reading, writing and maths.  
Y1 phonics + Y2 retakes: the Y1 phonics prediction is 80%. In Y2, of the 10 children who did not pass the test last year, 4 will pass this 
year.  
 

Year 2 Expected At greater depth 

 
EoY 

Prediction 

Number 

Predicted 
Current 

EoY 

Prediction 

Number 

Predicted 
Current 

Reading 74% 43 72% 19% 11 17% 

Writing 74% 43 72% 15% 8 17% 

Maths 74% 43 72% 17% 10 17% 
 
 
 

 

 
 

  

 

Years 6 Expected Exceeding / at greater depth 

 
EoY 

Prediction 

Number 

Predicted 
Current 

EoY 

Prediction 

Number 

Predicted 
Current 

RWM 82% 43 80% 21% 13 21% 

Reading 82% 42 80% 25% 13 23% 

Writing 82% 42 80% 25% 13 23% 

Maths 82% 42 80% 21% 11 21% 
 

Commentary: Pupils in year 2 are on track to meet predictions set in the autumn term with any marginal differences being as a result of 
pupil mobility. Interventions have been successful to narrow gaps. Whilst some in-school gaps remain between some key groups, it is 
anticipated that outcomes will be at least in line with national average comparator groups. In Year 6, pupils are also broadly on track to 
achieve the challenging predictions set at the beginning of the year with results again likely to be higher than national average measures, 
including for all key groups.   

Year 5 – Reading: 74% Writing: 78% Maths: 76% 
Significant groups: Although TKC pupils are performing as well as 
the rest of the cohort for maths, they remain a focus for reading and 
writing at the EXS. PP more able pupils are also a focus. This is to 
ensure they are on track to achieve GD. 14 pupils are on the SEND 
register (including 4 EHCPs). Progress is robustly monitored to 
ensure that all make at least good progress from their starting 
points.  

Vulnerable groups across the school (identified in SIP 1) 
PP: There are no in school gaps at the EXS.  Greater depth gaps 
have diminished in years 2 and year 6 between PP and Non-PP 
pupils. However, this remains a focus for year 1 and within the EYFS 
SEN-D: As above re: SEND provision and practice. The school has a 
high proportion of pupils with SEND but progress for these pupils is a 
particular strength of the school.  

5. Teaching profile 
 

% Sep Aut Spr Sum Target 

No class teachers 19 19 19 19 19 

No NQTs in profile 3 3 3 3 3 

Outstanding 40 40 42 50 55 

Good 100 100 95 100 100 

RI  0 0 0 0 0 

Inadequate 0 0 0 0 0 
 

All teachers are well supported by experienced phase leaders 
Leadership coaching impact time is allocated to all staff. Also, NQTs 
are strong practitioners and have developed well over the year. This is 
as a result of having received high quality mentoring, modelling and 
team teaching from other experienced colleagues.  
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6. Actions from SIP2 (focused on improving teaching, learning and assessment) 
 

Actions Evidence of impact (evidenced through learning walk) 
Detailed analysis of SEN/D 
pupils from starting points. 

As above. School performance information demonstrates that SEND pupils make excellent progress from 
their individual starting points.  

The school’s absence 
strategy and how is this 
being developed. 
 

The Pastoral and ARP Managers have worked well to support high needs children and their families. 
There has been a reduction in persistent absence for this group. However, the absence rates remain 
higher than all pupils nationally, due predominantly to the complexities of combined SEND and medical 
needs. The school has a clear absence strategy. No holidays are authorised, parents have been fined and 
families are regularly communicated with re: importance of good attendance. Ten PA families are currently 
being targeted, meaning that the school’s current attendance is 95.7%. Work in this area will now be 
embedded into the school improvement plan next year. 

Wider curriculum focus, 
including provision for and 
access to the curriculum for 
SEN/D pupils. Leadership – 
meeting ‘other’ middle 
leaders and governors. 

SEND pupils have access to a curriculum that meets their individual learning needs well.  Pupils are 
taught individually, in targeted intervention groups and in whole class teaching groups according to need. 
Specialist teachers are deployed effectively to enhance provision and practice; they precisely follow pupils’ 
individual plans. In the autism resource provision, pupils engaged well with their activities and a culture of 
high expectations for all permeates. The school makes flexible use of its resources, inclusively meeting all 
pupils’ learning needs. For example, pupils in the ARP access provision in the mainstream school when 
applicable and vice versa. 

 

7. Actions to improve leadership and management 

 Undertake a review of governance and use findings to develop an action and a succession plan.   

 Successfully induct new senior leaders into their respective new roles, including the HT and Head of School. 
8. Impact against school priorities for 2016-17 

Further improving the proportion of outstanding teaching.  Progress: The proportion of outstanding teaching is currently judges as 
being 50%.  All other teaching is at least good. This is validated by pupil outcomes, pupil progress information and progress in pupils’ books.  
Increasing AfL opportunities. Progress: Teachers have a secure understanding of ‘Blooms Taxonomy’ and use questioning as an 
effective assessment strategy. The school has also achieved accredited status from ‘Visible Learning’, following a successful two-year CPD 
programme. 
To implement manageable and effective assessment procedures for foundation subject areas. Progress: Assessment systems for 
the foundation subjects have been streamlined and are increasingly informative and effective. Target Tracker is used well to track progress.  
Ensuring that more able pupils in all classes are consistently challenged and make strong progress, particularly in maths. 
Progress: As a result of high quality CPD and the school’s engagement with the NE School Alliance Maths Hubb, there is an upward shift in 
the proportions of children working at greater depth and pupils making rapid progress from exceptionally low starting points across the 
school.  
Ensure that progress of TKC pupils is more rapid and leads to outcomes that are in line with NA measures. Progress: As a result of 
CPD and targeted tutoring, parental support is stronger. Assessment outcomes in all year groups are showing better progress measures for 
TKC pupils. Notably, significantly higher outcomes are predicted for Y6 TKC pupils this year. These are predicted to be higher than national 
‘other’ averages.  
To ensure the school is able to withstand growth & change given the new secondary school development. Progress: The school is 
working collaboratively with HLT and the City of London to establish the role that Shoreditch Park Primary will play within the overall project.   
9. Provisional priorities 2017-18 

 Improve greater depth outcomes in writing at KS1 and maths at KS2.  

 Embed and streamline SEND assessment systems  

 Embed developments, specifically focusing on maths reasoning through involvement with the NE Alliance Partnership. 

 Ensure that foundation subjects have a strong skills-based element and good progress against NC objectives is demonstrated.  

 Further develop/embed the Parent and Community Zone to strengthen parent partnerships, specifically TKC and pupil premium families.  

 Develop an EYFS unit to meet the challenges posed by the 30 Hours Nursery Provision. 

 Develop leadership and curriculum support beyond SPPS through the London Leadership Strategy. 

 Achieve Rights Respecting Award Level 2.  
10. Governance 

The Chair of Governors (CoG) reports that strength and depth is being developed across the GB. Governors are keen to have a full 
review because there are a number of new governors. It is felt that this will help governors to better understand the GB framework as 
well as support the identification of governors’ future development needs. The CoG is the safeguarding governor. She checks the 
SCR, ensures that DBS records are compliant and undertakes safeguarding link visits. She acknowledges however the need for the 
GB to have broader and more specific (e.g: PREVENT) safeguarding training. This will be built into a new GB action plan. The CoG 
has a comprehensive overview of the proportions of SEND pupils in the school and also has a general understanding of the progress 
they make. She also recognises the many challenges the school faces given its range of complex needs. However, a better 
understanding of the proportions of pupils who meet their agreed and challenging targets from their starting points needs to be 
articulated as too does a better grasp of the effectiveness of the school’s SEND spend.  Date of first GB meeting in autumn term 
for presentation of annual summary: tbc 

10. Evaluation (SIP to verify where evidence provided enables school self-evaluation judgements to be supported) 
Key: 1 – outstanding, 2 – good,  
3 – requires improvement, 4 –inadequate  

Ofsted 
05/13 

School 
15-16 

School  
16-17 

Adviser Signed: 

Overall Effectiveness 1 1 1 1 

 

The effectiveness of leadership and management 1 1 1 1 

The quality of teaching, learning and assessment 1 1 1 1 

Personal development, behaviour and welfare 1 1 1 1 

Outcomes for pupils 2 1 1 1 

The effectiveness of the early years provision n/a 1 1 1 
Sian Davies  

Interim Director of Education 

 


